Are Young Teachers Successful 7
By O. Hosrorp, A. M.

There are'many things to be considered in the discussion of this
uestion. The teacher’s work is of such a nature that, at firs
thongh, we very naturally conclude, that the young teacher mug
from necessity, 1ail to do any thing worthy of the name of a success.

Of all the arts requiring experience, none can be more impg.'
rative in its demands than the art of teaching. If, however a
thorough examination should be made of reliable school szatim;:a
kept fora series of years it will ever be found true that those whe
have become noted teachers, were, in the earliest years of theijr
labor, successful instructors. Thus we find facts to contradict our
first impressions, and we are led to inquire into the reason of o
false conclusions.

There surely was no mistake made in supposing that experience
was requisite 1o perfect one as a teacher. But the assumption that
one must have experience as a teacher, before he becomes qualified
to instruct with any degree of success, was a great mistake. That
teacher is successful who thoroughly accomplishes the work assigned
him. He may not have done the work in the best way; he ma
not have been able to practice the most thorough economy, but the
work has been done, and well done. The results of any enterprisa:
deteimined whether it has been a failure or not It is always:
interesting to know that a given work has been performed in the

best and most economical way, yet it does not so much coneern:
us to know the manner in which a :
fact thatis it built and well built. i

ak

It is not pretended that the young teacher is as successful as he
will be after he has had years of experience—that he will dohib:
work as economically ; but facts show that he does a noble work}”
and does it well. -;n the development of every mind, fucts fitst:
Theories to account for these facts, and 'their”

attract attention.

true philosophy, come afierwards. i

These facts may be successfully communicated by those who?

are ignorant of that methed which experience may reveal ‘to.thg
best. The mere child is eager to communicate the new fact it

has just learned, and it does so tell its story that all understand®

the}tru;h 5 80, many young teachers successfully instruet those!
under their charge, in those branches which they themselves
understand. :

It is by no means true that the pupils of those who are teaching
therr first schools are compelled to submit themselves to be practised

upon by a novice, and no one to reap a benefit save the unskillful
They are not to be turned off as the imperfect work af:

teacher.
an apprentice. f

Young teachers are not now compelled to enter upon their work
entirely ignorant of its nature or requirements. '

gestions of man{ who have devoted their lives to the business
lcac}un_g-——who 1ave had a large and varied experience, and who:
have given the results of it to the world. Teachers may, to &
considerable extent, make this experience their own, and from it
they may not only take hints and suggestions, but may take it, at-
first, as a guide in Jaying their plans, and in forming their own:
methods, i

It is true, this experience is theirs only as truth communicated;;
not what they themselves have wrought out, yet it is a knowledg
which will enabl them to make any thing but a failure in the
first efforts at instructing. ) '

Then, again, what one has leamed, he has had experience i
learning : he knows how he learned it ; he understands the-difficult
points, and how they were explained to his mind; and he knows;:
how to explain them to others. He has grasped the clue and 'saft;l'!& i

followed its leadings through the mazy labyrinth, and he is 1l
able to place the same clue into the hands of others, and =bid"theéf{'
follow its leadings. E

In thus speaking of young teachers, it will of course be‘unde
stood, that none are meant but those who have thoroughly mastere
the varions subjects they propose to teach. It is ofien -said th:
such and such persons are very acceptable teachers, whe have bt
a mere smattering of what they try te teach; that they ha
retained their places term after term.

cess.
know ; but that should not be said, for those who know ne
the airs, but they take on airs as if they knew, and so long 'ds fhe
are able to keep up the show of knowledge, they seem to move oI
the topmost wave-crest ; but the bubble must at length bursty
reveal the fact that the pupils have made no real progress. E
heads are filled with a medley of false ideas, and it will cost t!
true teacher no little labor to clear away the rubbish and mak&t
ready for a true work. g
But ‘in:addition to a thorough familiarity with the branchest8UgH
anearnest desire to succeed must be felt. That teacher; whetBE

These take on the airs—I had almest said, of those W

given edifice is erected, as the"

¢ Fach one whb
now commences his career of a teacher has the benefit of the sugs:

ne ) Yet nothing can be moigs
pernicious than to render important that fact, by calling it-a &0
ed by

young or-old, must of necessity fail, in swhom this ‘desireis
Piiting. The circumstances m which the young teacher-finds
Gaisell placed must, of necessity, be'a strong stimulus to exertion.
e fac ‘he has had mo experience ‘tends stiongly:to urge-him to
est labor. The daily routine of duties will be pursued with the
Biriost diligence. No careless work will be done.  From moming
Wil niglit the eye-and ear will'be open-and the mind-all alive. Thete
1l be felt none of that careless indifference which familianity with
or is apt to produce. .
There is another fact to be taken into the account. Theyoung
her comes fresh from his books, with his mind all awake to'the
w truths he has been learning ; laws which he has never ‘before
amed of, have just been revealed to him. How can it be other-
se than that he will enter upon the work of instructing others in
Hiese same facts which so much interest him, with an enthusiasm
Eiich as those do not feel who have long been familiar with-these
Euths. Possessing this enthusiasm 8o fully himself,-he can not-fail
goinfuse it into-his pupils. '
i There must also be a deep ‘sympathy betweer. the teacher aud
ghe taught It is vain-to 13.1?( of snecess where no such-sympathy
iste. This is the reason that many of limited education will
ch a better sehool than others who are far their superior in know-
fdge. A single case will illustrate the point: A youn;i lady pre-
Eonted herseif to the township board, for examination. In reading
Bid orthography she sustained a medium examination, but aside
a-this there was a complete failure. The Amazon was described
rising in the Alps, flowing west, and emptying into the Pacific.
fhe Struit of Magellan she could not locate exactly, but she knew
porfectly well, « for them was the Straits that Napoleon Bonaparte
bpossed when he went to fight the Indians.”” Of course no certifi-
bate could be granted, yet great complaint was made, both by the
kne examined and by the school officers, for she- had taught an
Excellent school in an adjoining town, giving universal satisfaction.
Fhey had never had a person who so interested the -school ; the
parents could not keep the children at home. ~ She pessessed, in
En eminent degree, those rare natural gualities which enabled her
gully to enter into sympathy with her pupils. Without this sympa-
hy there can be but limited success.
j:: Young persons enter into the sympathies:of the young more natur-
Bllly and readily than older persons. In this particular, they most
ssuredly have the advantage over the older.: ‘It can not be denied
that they must experience many disadvantages, such as result from

. i want of those qualifications which experience alone can give. Yet

these are by no means of such consequence that the young teacher
leed despair of doing his work well. “He may look forward with a
#fond hope, and a full expectation, of complete success.

of - ¥ The teacher who is ever truly successtul, possesses largely those

natural gifts which make him “ apt to teach.” These are Nature s
gndowment. However much they may be cultivated and improved
by exercise, they c.n never be acquired. Nor can any attainment
e made which can compensate for the -want of these desirable
qualities. One destitute of these peculiar gifts can never make a
Bruly successful teacher, however liberal his acquisitions may be or
rrofound his knowledge.—Mich. Jour. of £d.

“Olivet, 1859. "
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rull veys:-=-Pont abuse them.

It seems superfluous to speak to the readers of this journal, upon
the bitter wrong and injustice which dull children often sutfer in
school. I should hesitate to enlarge upon so obvious a sin, had
not my experience and observation convinced me that it is one,
which even the most devoted teachers commit: some in thought-
lessness, many more in spite of conscience. I have seen teachers,
the most afteetionate arfd devoted, who were kind and patient in
school 1o all—but one ; there was sure to be some poor little fellow,
slow of speech, clumsy in movements, and of a heavy countenance,
to whom the teacher was testy and unkind.

Reader! are you ever guilty of this sin? I know that a dull schol-
ar is a sore trial to his instructor. After laboring anxiously over
some simple point, trying invention to the utmost, and all in vain,
it is hard to suppress a hasty word, or a weary sigh, to see a boy
still hold his stolid look—no ray of intelligence in his heavy eye;
to know that all your ingenuity and devotion are of no avail, is
surely a miserable disappointment. But think: are you alone dis-
appointed 2 Is not the poor, tired child with nerves excited, brain
confused, and heart downcast and sorrowful,~ is not ke too worthy
of some compassion ? Wiil you reproach him in such a case? Re-
proach him ' For what ? If he does not understand you, may it not
be your fault, not his? Do you not rebuke yourself when you re-
proach the child?

I once saw a teacher engaged in hearing a brilliant recitation,
where all was prompt am% successful.—The class was in high
spirits, the teacher in fine temper; but when it came the turn of
an honest looking boy at the foot, with large heavy eyes, and a
troubled look, I saw the smile of satisfaction leave the teacher’s
face before he had finished putting the question: I saw the class
sneer in anticipation of the blunder; and I saw too the poor boy,
flinching from the gaze of the school, and the impatient look of his
teacher. He failed, of course. The teacher turned away with an
expression of resignation, which was a more severe blow to the
boy, than if he had been struck. Reader! have you never done
this thing ? Never be impatient with dullness in school. Do not
merely refrain from contemptuous epithets, (for who would be so
brutal ?) but avoid every shrug of the shoulder, every gesture of
impatience, every sigh of disappointment. It is mortification
enough to the scholar, to know that he is not so bright as his com-
panions ; do not add to his shume the :ense of injustice.

Children are often considered dull, who have in fact, superior
intelligence. An excessive'diffidence, a stammering utterance, or
a slowness of speech, may so embarrass a scholar, as to ensure his
defeat by some qguick and fluent lad who has not halt his mind.—
Hence, quickness of thonght and facility of expression are, too often,
the only qualities that receive a marked approval from the teacher.
Let these have their due; but remember, that a sound understand-
ing is not always accompanied by an acute perception, and that a
mind may be large, without being brilliant. Moreover there are
superior qualities of the mind, which may not be called into action
in schoul, so that a boy of fine intellect may pass for a dullaid,
while he is, in fact, superior to his companions. A child may be

uick to grasp principles, yet slow in learning facts; he may be
3eﬁcient in mathematical ability, and yet possess much poetic
feeling, and an earnest, ardent love of the beautiful. A bad memory,
or gome other defect will keep him back in recitation, though his

mind may be full of precocious thoughts, which find no utterance

in the bnstle and hurry of the school-room.

I'hiad a care of this kind, in my first school ; it was a poor litt|
fellow who always seemed puzzled ; he was slow to take an ide:
and appeared to have 1o power whatever to express his mind. H
compiitions thought him stupid, and I shared the general impres
sion.  Iu the course of the term, I introduced exercises in compe
sition——a thing hitherto unknown in the school. To our astonist
ment, his first effort exhibited an originality of thought and a facilit
of expression, which no other boy could ‘equal. On one occasio
he wished to introduce a few stanzas of poetry into his compositior
and not remembering the exact form of the original, substituted h
own expressions ; they were all correct, poetic, and metrical. O
conversing with him about his pursuits, I found him altogether st
perior to his companions, in all the more mature and valuable prc
perties of the mind.

I learned wisdom by that experience, and have since found man
similar cases : indeed, so many, that I am sometimes inclined 1
think that a slow manner of thought, in a child, is a sign of a goo
intellect. Therefore, if I find that a boy is unsnccessful in ordinar
school studies, I look round to see what I can do for himself. Ifh
has a poor memory, I often find that he can grasp a thought ; if h
cannot read well, he may nevertheles understand thoroughly whs
he is reading about; if clumsy in speech he may be skilful i
expressing his thoughts in writing ; if he is deficient in mathema
tical ability, he perhaps has talent for drawing, for mechanics, mu
sic, or the languages ; though hating atithmetic and geography, h
may have a love of poetry and art, that may be turned to accoun
Thus { find the law of compensation exhibited even in the schoo]
room. Many a man or woman has developed a symmetrical min
and character in after life, who in childhood seemed only ¢ ha
made up.”

Therefore, O teacher, be not hasty in your judgments! remembe
that the scope of your influence is limited ; that there are chamber
of the young mind which, with your parade of schonl-books, yo
have never entered ; remember that the heavy-eyed lad whom yo
deem so obtuse may yet grow to be a man whom you will deligt
to honor, Be patient.—R. 1. Schoolmaster.



Duties of Farenis to Schools. = - 4
1. Parents should send their children to school constantly and (k
seasonably. . : . RN
2. They should see that they are decently clothed, and cleanly
in their persons. ' . o S
3. They should encourage them to respect and obey the 1ulet
and requirements of the school. L e Tk
4. They should encourage them to be orderly in their depoi
ment, and studiously to regard right. T TR DR 7y -
5. They should encourage them to be studious by manifestirig
interest in their lessons. e o gt
6. They should have a regard for the character of the bookst
children read, and see that ﬁley read understandingly. "
7. They should cultivate in their children habits of true po
ness and courtesy. '
8. Besides visiting the school and co-operating and sympathi:
with the teacher, they can do much for i1ts improvement and &
cess, by manifesting at all proper times, and in all proper pla
an interest in its welfare, and a deep solicitude for its reputati
by speaking well of the teacher and of all his judicions plans
palliating or excusing his faults or failings (of which every teagh
must be expected to._have some), and by inducing their neighbp
to visit the school and take an interest in its exercices, thus sht
ing to their children, in the most convincing manner, that they
that their present employment is an important one, and that 1
duties of a school are not to be regarded as of little consequenc
(Ohio Jour. of KEd.) _ -
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Education of Women and Women as Educators.

Every human being should work : no one should owe bread to
any but his or her parents.. So says the authoress of « Women and
Work.” It is a great truth, and will be a good text for a paper. on
the way in which women may best become Educators. Nothing
is more absurdly wrong than the notion that the great mission of

women to educate can be. furthered only by special tuition. A |

women who has learned the great practical duties of life and does
them, is by force thereof, an educator: and she will well and wisely
teach by her example, more forcibly even than by precept. .

A practically christian woman who works bard in her vocation,
be it what it may, and in some sphere of real usefulness (however
humble) is pretty sure to train and teach well and wisely. Society
suffers no wrong in her being a mother. Her children may not
shine as great lights, but they will in the long run benefit their
times, and contribute to the common weal. The children of a vau,
frivolous, or idle woman will, be her talents what they may, in
most cases partake of their mother’s faults, and society stands in
peril of them.

The way in which numberless girls, especially in middle
upper class life, are reared, is precisely such as to unfit them &
the maternal offices of education. It is in every one’s mouth
the character of children is moulded by mothers: and thus ev
mother is, more or less, an edncator. It needs not that she {
be one; she cannot help it. She is the type of her offspring,
model of their virtues, or the pattern and involuntary promot
their vices and follies. Their minds likewise are in most 2
strong or feeble, well stored or sterile, as hers is cultivated or
lected.

_How exceptional is the training of female minds, fo r
rightly.  How much oftener is fashion made the arbiter of
And how intensely vain and silly are our female fashions !
yet by these are mothers mainly reared. The adornment of;
person octuples a vast portion of their thoughts. Even this 1
based. Taste might be cultivated even in the study of dress.
metry in the outline of figure, neatness, sim licity, and the ¢
ment of colours, are all of them useful in the education and

The great bulk of Englishwomen are trained to be married ; not
to be mothers. Now the best training for a mother is useful work.
It is well said by Barbara Leieh Smith: . B

« How often dreary years of waiting for marriage might be saved%
by the woman doing just so much work as would keep her soul:
alive and her heart from stagnation, not to say corruption! We
know an instance, a type of thonsands. B, a young man, was en-,
gaged to M they were both without fortunes. B worked for years]

tening of taste ;. and- attention to such objects may be easily
auxiliary to the epltivation of the arts of which these are elem
it sg_?'---WHa’t- is the result at-this moment of the time’
ht lavished on female dress? Why, that women walk about
g’ gpectacles of contortion and outrages to all the laws of
 and proportion. Their bonnets so oonstructed as to denude
of all.covering to the face and head, giving them the appea-

to gain money enongh to marry upon. M. lived as young ladi
usually do—doing nothing but reading novelsand ¢ practising.” Sk
became nervous, hysterically ill, and at last died of consumptio
B, overworked and struck with grief, became mad. 1 could add
gcore of such cases. Ask medical men the effects of idleness inf
women.  Look into lunatic asylums, then you will be convinced
that something must be done for women. :

¢ Think of the noble capacities of a human being. Look at yo
danghters, your sisters, and ask if they are what they might be
their faculties had been drawn forth; if they had liberty to gro
to expand, to become what God means them to be. When you se
girls and women dawdling in shops, choosing finery and talkin
scandal, do you not think they might have been better with som
serlous training ? :

“ Do you think women are happy ? Look at unmarried wome
of thirty-five——the prime of life. Do you know one who is health
and happy ? If you do, she is one who has found her work
« Blessed is he who has found his work, let him ask no other bl
sedlness.” « My God; if I had anything to do I could bear th
grief,”” said a girl whose lover was just dead. Another living onl
in her lover who was a sailor, saw a false statement in a new,
paper, that he was drowned-—she lost her reason instantly
never recovered it.  We do not say that if she had been a medica]
student or a watchmaker that the grief might not have turned her
brain ; but most certainly she would have had a stronger and
stouter reason, and some good cause to wishto live. It is a nob
thing even to make good watches, and well worth living for.

¢ For our part, when we think of the lives of most women, ho
they are cenired and bound wp in human affection, living ne li
but that of love, we cannot wonder at reason going when love
lost. ¢« Oh! that I had now what you men call the consolations:
philosophy,” said a woman whose heart was sorely tried. Tl
consolations of philosophy which men have, are indeed great w
philosophy means a knowledge of God’s works, but not enough
less some branch of the philosophy involves work. The man
works to discover the habits of an insect, or the woman who wi
ches the growth and means of nourishment of a polype—whoer)
works is consoled. 1 have a great respect for the young lady, wh
being desperately in love, and having to give up her lover, w
through the first four books of Euclid that she might not think?
him. But I think it must have been heavy work, and that if
had been studying to be an architect, her purpose would have b
better answered. It is surprising to see girls study so much as th
do, considering how constantly the idea is put before them
they must give it up some day.”

There is a vast deal of practical wisdom in all this. But if
how severely it condemns onr practice. Where are the par
who would deter a daughter from learning sterestyped accompl
ments deemed requisite in high life, because the time was nee
for teaching them to be useful, and preparing them for the wor
wives? And yet this is what husbands would prefer. The t
devoted to music—often too by girls who have no faculty or na
talents for music—would aloue suffice to educate them in all
jpoints which conduce to the essential comforts and welfare of 1
ried life. And vet the piano is preferred to it. .
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of the brazen audacity of the lowest members of their sex H
at the rest of their dress seems to be moulded after two sepa-
idesigns—one to assimilate it in every thing, save convenience
comtfort, to the apparel of men—the other to make them look
sxtinguishers. Such slavery to the atrocious follies of fashion is
n itself a proof of the#meed of education in the proper sense
‘térm.  If women were moderately endowed with an educa-
dgiment, they would resist the rapacious dictation of milliners,
- ‘be made mountebanks of, in order to fill the pockets
se who perpetually devise new absurdities, in order to compel

urchases. If women were employed this would not be so.
h: any kind of useful work’ to do, a stronger sense would infal-
row-up. - There are instances of sensible, well educated wo-
- wha:do oppose this tide of folly, and having matured judg-
its-and rational tastes formed by the practical discipline-of their
ds and hands, for without some kind of useful work, no woman
ng her duty; and if she be a youpg woman, she is bein
5d' i fatal idieness, alike disastrous to Ther soul and mind amgl
welfare of all who have to do with her. : ’
ii g;:dii-giq'the Wﬂfgﬂ of Barbara Smith :— B
t 15 a.good thing to ask ourselves daily the question, ¢« Have
head off- to-day ?? Women m:ist'r as _clilaldren of God, b<Ia
o do some work in the world. Women may not take a man
gqug‘t-hey must not hold their first duty to towards any
-being.
Never, since the world began, have women stood face to face
Individual women have done so, but not women in ge-
ey ‘are beginning to do it now ; the princi ple that Jesus-
down is beginning to be admitted. Young women begin
the age of sixteen or seventeen, ¢ What am I created for?
e am I to be’in the world According to the answer is
¢.destiny of the creature. '
others, the responsibility lies with you: what do you say in
er?. I fear it is almost always some thing to this purport—
oi most marry some. day. Women are made for men. Your use
bear children ; to keep your home comfortable for your hus-
d. #In‘marriage is the only respectable life for woman.
‘a girl has a religious or an inquiring mind, she will be much
tisfied with this answer, and ‘say, <But if no one ask me to
y whom I can love ? or suppose I do not want to marry ? Sup-
¢;my_husband dies ? or what am I to do all the years I have to
fora.husband ?  Is there nothing I can do for any body 2’
‘The newness of the world and the vigour of young life will
vent some years from being absolutely miserable: Among the
music, languages, drawing—< accomplishments,’ in fact, fill
much of life, and stop the questionings and discontent of heart.
far as they do this, theyare pernicious. In so far as they are
usements only, they are killing to the soul. It is better far to
the voice of the hungry soul loud and crying. It is better to
the bare fact of idleness, than to be busy always doing noth-
Accomplishments, which are amusements only, do more harm
good. Do not misunderstand: ¢accomplishments’ may be
ks, serious studies ; and may, by helping others to bear life
er and giving pleasure to those who have none, be made worth
for woman ; but for this end they must be studied and witﬁ

“devotion.”



ey must also be kept in subjection to more directly useful pur-
. Every woman, be her rank in life what it may, should be
¢ practically acquainted-with every branch of housekeeping.
should know all the duties of every kind of household and
stic service. The more servants her husband is likely to
48P, the more is this reqgisite. She should also be educated in
arithmetic of housekeeping and learn to be a fair accouatant.
#i40 this she adds some knowledge of the common trades and how
Zirguard against imposition, the economy resulting therefrom may
the: localculable. Only yesterday the writer of this article was
Youversing with the land agent 1n a remote country town on the
ig-PProaching sale of the last remnants of a family estate, owned by
an who inherited them with a princely fortune. «Ah Sir,” said
informant, it was his wife who ruined him, she had never
z ﬂfaméq the worth of money, and it was not only her ignorauce of
;_4.\*-.b_usmess that brought them to this; he troubled himself about
#Dothing, and she was cheated right and left. How different it is
-With Lady——she looks. into everything and understands every-

Ing. The other day they wanted new cupboards and book shelves
“£~———and as it was to be dane. by contract it was all measured
-30d the estimate sent in, - Her ladyship. was not contented with it

and went through it herself and convinced the man that he had
‘| maile several mistakes and could very well afford to do the work,
which was considerable, at two thirds the amount he asked, and
which was accordingly done. ‘Now the first of these ladies' was
the wife of a lucky inheritor of a fortune in the middle ¢lass of life,
and the latter the wife of a nobleman of large fortune, is herself
of one of the noblest and oldest families in the kingdom. Remark-
ably silly and low born people imagine that there is a degradation
in business habits and useful labour. The wile of a tailor (an honest
hard working man) was heard the other day to thank God that she
was not obliged to work for her living: and a lady of no very illus-
trious origin was intensely disgusted with a friend who recom—
mended her Theodosia Arabella to get a thorough knowledge of
cooking, The German woman of all ranks'do this. In no country
in Europe is it half as necessary that weé should follow their exam-
ple, for doctors well know how Jucrative to themselves and ruinous
to our health is the ayspeptic effect of the abominable cookery
which. prevails here, =~ A . dew B S Ay
As says the poetess, Elizabeth Barrett Browning,—
““The honest earnést man must stand and work
The woman also ; otherwise she drops .
At once below the dignity.of man,
Accepting serfdom.” - - : . e s
We do not exactly see how she accepts ‘serfdom ; but she cer-
tainly sinks'in the social scale. If a woman is not reputed for
something useful, she can only hope for.credit for something incom-
parably less worthy and more perishable. o . '
Women cannot all be Frys, Bosanquets, Chisholms, Carpenters,
or Nightingaies ; but every individual woman, without a single ex-
ception, has it in her power to learn and to do something useful.
If it be the tending the sick, teaching or learning the after duties
of married life, she is walking in the right road, and falls not within
the scope of our criticism. This ecriticism is not unkindly meant
even-towards those who are simply learning the routine accomplish-
ments and following the frivolous pursuits of young lady life.  We
heartily long for their improvement ; and if every other periodical
publication professing to influence education were to devote a few
pages monthly to this subject, so as to develope its details; great
might be done and many a woman rescued from the flock of
utterflies who flutter uselessly in their sunny youth, utterly un-
preparcd for the future work of life. . Hence more than half of the
discomforts, squabbles, and miseries of married life and the count-
less njuries to the children of a new generation therefrom arising.
We repeat it, we aie no enemies 1o a rational cultivation of
female accomplishments %'cvlded that the recipients have a na-
tural capacity for them. But this ought not and need not prevent
the thorough' teaching of all useful things for the future mistresses
of households and mothers of families: o S :
We cannot better conclude this paper—this most unpopular and
unpalatable paper—than by borrowing a little scrap of countenance
from our excellent contemporary « Chambers.” He is speaking of
working class women, but the "¢ intelligent reader” will discern a
fitness iu what he says for all sorts and classes of females—mutatis
mutandis :— T I s S I

i

“1 would like to see working women—hand-labourers—take up
their pride, and wield it with sense and courage ; I would like to
see them educating themselves, for education is the grand ‘motive-
power in the advancement of all classes. I do not mean mere
book-learning, but that combination of mental, moral, and manual
attainments, the mere longing for and apgreciation_ of which, gives
a higher tone to the whole being. And there are few conditions of
life, whether it be passed at the counter, or over the needie—in the
work room, or at home—where an intelligent young woman has not
some opportunity of gaining instruction ; little enough it may be—
from a book snatched up at rare intervals, a print shop window
glanced at, as she passes along the street—a silent observation and
umitation of whatever seems most charming and refined in those,
undoubtedly her superiors, with whom she may be thrown into
contact ; and though the advances to be thus made by her be smail,
yet, if she has a genuine desire for mental improvement, the trie
thirst after that which is good and beau:iful—the good bei ng always
the beautiful—for its own sake, there is little fear but that it will
gradually attain its end. : o o

“ There is one class, which, from its household familiarity with
that above it, has perhaps more opportunities than any for this gra-
dual self-culttvation—I mean the class of domestic servants ; but
these, though belonging to the ranks of women who live by hand-
labour, form a body in many points so distinct, that 1 shall not dwell
upon them here.

“All that I can ask is—something different from the usual cry
of elevating the working classes—whether it be not possible fo

arouse in them the desire to elevate themselves ? Every growth of
nature begins less in the external force applied than the vital prin-
ciple asserting itsell within, It is the undercurrent that helps to

reak up the ice ; the sap, as well as the sunshine, that brings out
the green leaves of spring. I doubt if any class can be really ele-
vated, unless it has first indicated the power to raise itself ; and the
first thing to make it worthy of respect, is, to teach it to respect
itself.”— English Journal of Education.



How to Write a Love Letter

From Martine's Sensible Letter Writer, 1853. Nicholson Family Copy. New
York, Dick and Fitzgerald.

The letters beyond all comparison the most attractive and interesting are
those written in the intimate confidence excited by tender passion. The
language of the heart is universal; in all countries, and with all pcople where
there is sensibility, it is understood. It is the language of nature, charming
us with its simplicity, and by its truc expression of our feclings, possessing
the power of commanding our sympathy. The sentiments should spring
from the tenderness of heart. Any extravagant flattery should be avoided,
tending to disgust those to whom it is addressed and to degrade the writers
and create suspicion as to their sincerity.

Sample Letter:
Dear Allie.

Will you allow me, in a few plain and simple words, respectfully to cxpress
the sincere and esteem affection I entertain for you and to ask whether I
may venturc to hope that these sentiments are returned? I love you truly and
earnestly and knowing you admire frankness and candor in all things I
cannot think that you will take offense at this letter. Perhaps it is self
flattery to think that I have any place in your regard. Should this be so the
error will carry with it its own punishment for my happy dream will be
over.

Favorable Reply:

Dear Sir. In the same spirit of frankness you have used in addressing me, |
admit that among the gentlemen of my acquaintance there is none that I
esteem so highly as yourself. [ must, however, have time to think your letter
over and to look into my own heart before I give you a more decided
answer.



Adverse Reply:
Sir.

I do not, of course, feel offended by your manly and respeetful letter, but
am compelled to say that I cannot respond to the affection you profess for
me. I look upon you and shall always look upon you as a friend, but not
with that tender regard which can alone justify a young lady in receiving
the addresses of an admirer
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(RS . BLAIR 1¥%
“AD NOTED CARE

Past Presaden’r Protestant
Teachers Group Head-
ed Salary Issue

—

Mrg. Marion A. N. Blair, past
president of the Provincial Asse-
ciation of Protestant Teachers, al
teacher at the Herbert Symonds|
School who led Quebec educators |
in their fight for higher salaries,|
died yesterday following a heart
| attack which “~she suffered {wo
weeks ago.

The funeral service will be held
tomorrow at five p.m. in the chapel
of Jos. C. Wray & Bro.. 1234 Moun-
tain street. Burial will be in St
Andrew’'s Cemetery, Melbourne,
Que.

Widely known for her work in
connection with obtaining higher
pay for teachers, Mrs, Blair was
born in Richmond. Que., the
daughter of Norman Nicholson and
5 Margaret McLeod, Educated at St.
*| Francis College and McGill Nor-
mal School, she taught for a time
until her marriage to Hugh Chris-
tian Blair, who died in 1927,

She returned to teaching and
rose rapidly in the ranks of the
Provincial Association of Protest-
ant Teachers, serving on many
committees and then as president.
1 Last summer Mrs. Blair was

chosen as ons of the Canadian
celegates to the meetings of
UNESCO in Paris and brought
back extensive ,eports on deliber-
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MRS, MARION BLAIR
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ations held by the body. She was
elected president of the Women
- | Teachers of the Island of Montreal
and following her term in that
o | capacity. she continued as a mem-
-|ber of a special committee which
was successful in its negotiations
with the Montreal Protestant
Central School  Board 1n respect to
higher teachers’ wages. -
Surviving Mrs.. Blair are: One
son, Robert William Blair, of Mont-
real; three daughters, Margaret C.
Blair, Mrs. T. G. Wells, of Como,
Que., and Mys. J S. Charters, No-
randa, Que.: one brother, H. J.
, | Nicholsen, of Vancouver, B.C.; two
sisters, Mrs, W, E. Creighton and|
Miss Fdith 8. Nicholson, both of |
I Montreal, and two grand children. |
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Parental Discipline.

For many years I have observed with much interest, the modes
in which parents govern their children ; and I have thought that
some general hints, based upon my observations, might be service- -
able to fathers and mothers. I present, for their consideration, the
following suggestive generalizations:

If a child be cross and peevish, scold him,—on the homeopathic
principle, that ¢ like cures like.”

If he be boisterous, reprimand him in such a manner as to make
more noise than he does; by observing how others speak, he will -
thus be able to modify his own manner.

If he be disposed to cry at tnfles, whip him ; it will bring the -
disorder to a crisis.

If he be dull of intellect, tell him he is a «fool,” a ““scamp,”’ a
“blockhead,” or a “ ninuy ;”>—praise is a great encouragement.

If he lack self-respect, announce to him, emphatically, that he is_
a “ good-for-nothing fellow,’” or a « little rascal,”” or ¢« scoundrel P
it will help him to place a just estimate on his own character.

If he be indolent, permit him to rove about at pleasure ; it will
give him a knowledge of the world ; and assign him no disagreable
task, lest he become incorrigibly disgusted with all labor.

If he indulge in coarse language, accustom him to the use of
elegant expressions, by politely requesting him to ¢ sghuvt up his
head,” or “ stop his noise,”” or ““clear out,” et cetera ad infinitum ;
the experience of numberless parents testifies to the efficacy of this
method.

If he be naturally timid, confine him in a dark closet, or threaten
to put him down cellar, or discourse to him about the ¢ old man,”
or *¢ bears,” or “ ghosts ;*’ the remedy will produce its effect.

If he be disobedient, be sure to compel him to obey occasionally,
inasmuch as he has the privilege of doing generally as he pleases.

If he manifest a selfish spirit, forbid his giving away any of his
< things *” to his playmates ; and when an extra eatable has been
bestowed on him, direct him not to let his brothers and sisters see
it ; this will lead him to compare his own with others’ interests.

If he be prone to pilfering, suffer him to explore every box and
jar, in closet and pantry, to appropriate to his use every thing that
falls in his way, without being questioned as to where it was
obtained : ratiety may remove excessive desire.

If he be untruthful, assure him that the very next time he tellsa .
falsehood, you will certainly. ¢ cut off his ears,” or “take every
particle of his skin oft ;*” or promise him, conditionally, a cake or a
cuffing, sugar or a shaking, a whip or a whipping ; and then forget
or disregard your promise : example has a potent influence.

1f, in fine, he exhibits, as years increase, a want of high aspira-
tions in life, and but a feeble consciousness of his duties to God and
man, affectionatelv and impressively inform him that you expect he
will ¢ come to the house of correction,” or ¢ the State prison,” or
¢« the gallows,” and you will have done all you can to RUIN
HiM.—Massachusetts Teacher.
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Duties of Parenis to Schoels. . - .

1. Parents should send their children to school constantly and
seasonably. : Sl
2. They should see that they are decently clothed, and cleaniy
in their persons. : o S
3. They should encourage them to respect and obey the rulés
and requirements of the school. SR L
4. They should encourage them to be orderly in their déj
ment, and studiously to regard right. R P
5. They should encourage them to be studious by manifestix,
interest in their lessons. e
6. They should have a regard for the character of the books:
children read, and see that ﬁley read understandingly. = "¢
7. They should cultivate in their children habits of true polil
ness and courtesy. '
8. Besides visiting the school and co-operating and sympathi
with the teacher, they can do much for its improvement and
cess, by manifesting at all proper times, and in all proper pla
an interest in its welfare, and a deep solicitude for its reputat
by speaking well of the teacher and of all his judicions plans
palliating or excusing his faults or failings (of which every teagh
must be expected to._have some), and by inducing their neighb
to visit the school and take an interest in its exercices, thus sho
ing to their children, in the most convincing manner, that they®
that their present employment is an important one, and that 1
duties of a school are not to be regarded as of Jittle consequences:
(Ohio Jour. of Ed.) .



Questions for the Self-Examination of Teachers.

Have I been strictly truthful in thought, word, and deed ?
Has my heart been in my work ?

Have 1 been uniformly pleasant in manner ?

Have 1 been uniformly affectionate in feeling ?

Have I been sufficiently calm and self-possessed ?

Have I exercised sufficient patience and perseverance ?
Have I governed with firmuess and decision ?

Have I been serious and earnest ?

Have I talked too much or too little?

. Have I endeavored to be conscientious aud just ?

. Have I been duly sensible of my responsibility ?

. Did I begin the work to-day in the right spirit?

. Were my scholars punctual to-day.

. Have [ tried to interest parents in the puanctuality of their
children ?

15. Do the scholars improve in this respect ?-

16. Are my scholars regular in their attendance ?

17. Do they absent themselves without vood cause ?

18. Can I not make absence disreputable ?

19, Have my scholars been studious to-day ?

20. Do 1 make the scholars feel that idleness is wrong ?

21. What have I done to create a love for study ?

22. Has the schoo: been orderly and quiet to-day ?

| 23. Have [ governed by the right motives?

24. Have I instructed the scholars in good manners ?

25. Have I given the scholars proper exercise ?

26. Have I carefully regulated the temperature and ventilation ?
27. Have I made the school-room pleasant ?

28. Have I insisted on neat and cleanly habits in my pupils?
29. Is the school supplied with apparatus, &c.?

30. Do I see that children do not injure the house or their books?
31. Have I been a good example for my pupils *—Mass. Teacher.
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ERofenfiorny e¢f Pavents wmad Penchers,

EY T. T. LYUX.

To commence at the ception of the school: It should
not be sufificient, as is too olien the case, that the person to
be vwployed shall have been examined by the Schoeol
Juspeetors and found qualified.  Their examinations ure
neeessarily extremely limited, in range as well as in depth,
and are therefore sometimes faulty in result.  Perhaps the
most (mportant quality, that of government, is entirely
bevoind their rench except by actual trial, while the question
of wmoral character in a stranger is necessarily dependent
upoir eredentialy, which, (and I say it with all due consider-
ativan for the difficuitics of the case) eunnot be teo rigidly
scanned 1 oas any moral taint or vieious habit in a teacher

minst to o greater or less extent prejudice the character of

his pupils.

Parents therefore should see to it that the teacher, as fur
as possible, embodics the qualities they would have -
pressed upon the character ot their children 3 and when
onee employed no pupil should ever be led to doubt his
ability to do all that snould be expeeted of hin.

It should be always remembered that vou have put the
teacher instead of yonrself; and that he has, in his six or
seven hours per day, the sane authority over the pupils that
vou voursell exercise at howne, and that you canmot for ihe
pending time nollify or reeall that aathority. Yoir sceptre
15, by our laws, made potent np to the it of the school
gronnds.  Oncee over that line doring school hours the ehild
becomes a papil and is bevond vour authority.

And yet as vour representative in the school veomn he is
doubtless under obligation to consider your wishes and yield
to thew, just so far as in his Judgment is consistont with
the highest good of all concerned.  This relaticn matually
indicates the propriety of mutual forbeavauce and of the
utimost consideration for each others feelings, and the sroat
advantage of a practical carrying out of the - Golden Rule”
cannut but be obvions to all.

In order to assur- ourselves that our ordinary business is
properly done we are in the habit of watehing narrowly the

management of sucel parts as we commit to the hands of

others. 1 we hire wau to build o house we sean elosely
the quality of the material employed, and also the manoer

of putting together, and every step of the process from the

cellar to the garret is sedulonsly watehed in order that whesn :
finished it iy be thoronghly done and well adapted to the

purpose intended.,
We should remember that a mistake in the finishing or
adaptation of 2 building ean be remedied, while an error in
omr education is the error of a lifetime, and is almost if not
altogcther bevoid remedy. It is o well known fiet that a
school s nsially sucecessful just in proportion to the interest
manifested by the patrons.
_ Another duty the parent owes to both teacher and pupil
1510 furnish for the school a suitable building with appro-
rate surronndings.  The mind is so constituted by its good
Author, that Chameleon like, it takes its hue to some extent
I'l'f’Jlll contignous objeets, and espeeially is the plastic mind
of the ehild influeneed by the character of the place where
he is required to spend so many of his juveunile howrs,  We
recogrize this fact at home, and therefore our residences are
Strrounded with trees, shrubs, plants, flowers, &ce.; and our
children learn to respect and love them.  Our dwellings are
also adorned with werks of urt and o varicty of objects

pleasant to the eye and clevating to the tasie and they e
o demenn themselves appropriately 1o e place. But it s
qurged  forsooth, that the school honse s the plice where
Hjuvenile humanity runs wild and that to attempt to surround
pitwith pleasing objects would be only « easiine pearls before
sswine,” that soele thinegs wonld he dewolished Dy the

children in the mere wintonness of sport. )

Men know how to adapt their mwnsiers (o the Place.

Children do the sione thine alwost by intuition. At o
Jhey are taught to seck an appropriate place if they wish for
raromp by way of giving veat to the exuberant spirits of
tchildhood, and the appositeness of emplovient 1o place soon
| becomes as obvions to them as to older persons.

Let the people build school housges such as sehool louses
should be, and fit them up with appropriate and convenient
surronndings, such as any man of taste would consider indis-
pensable at home, then say to the teacher it is vour business
{to see that this is not damaged, and you will e sustained
fin so doing, and my word for it, there wounld be hut one
[voice from the teachers of the land, < we will do it.”

Were I to have a model school house in which to keep a

‘model school, I would have it strictly plain but neat and
tasteful, both without and within—surrounded by srounds
carefully laid out, planted with trees and shrubbery and
and well fenced.  The steps should be provided with
serapers,  The aisles, at least, of the school rooms should
be furnished with water and the necessary fixtures o
secure cleanliness. Lvery pupil should be requived o be
strictly neat aud decorous in dress and behaviour., Al play
(except perhaps in winter the more quiet kinds) shonld e
consigned to the play grounds or plices expressly intended
for that purpose.  In short my seholars should deport them-
selves with the sune decorum in the school roow af a/l
times, that I would consider neecessary to good manncrs in
my parlor. '
i Adter providing o teacher and an appropriate hoise, the
fuext duty of the parent is to consult with the feacher—not
|Ih<‘ pupif-—o determine what stadies the ehild shall pursue,
tand to furnish such books as may be needed.  And here
permit e to remark that when the teacher has been
informed by the parent what length of time will he allowed
the child to acquire an edueation, it should be the duty of
the teacher, not the parent, to determine his course and
order of studies.

The next duty of the parent is to see that his ehild is not
detained from school except for the most weighty reasons,
and firthermore that he s there vegularly and in season,

Regularity and punetuality are two udispensable roguis-
ites of o good educntion, and if steadily insisted on both at
home and at school the hubit will hardly be forgotten in
future life.

And lastly it shonld be the parent’s duty to see that the
child is sent to the school room cleanly and approprintely
dressed.  And here let me not be misnnderstood. There is
o magic in-appropriateness that all will at onee pereeive.
We are nccustomed to dress according to our cmplovinent,
Soin the school room where the sexes mect—and where
the business should be preeminently methodieal. regular,
and quict, the dress shonld be nent and clenn—Ilet it Le
patehed to the last degree if necessarvy—but still, aehole aud
above all, elean, and in order to enforce cleanliness, let the
teacher be furnished with the needful room, with water and
!soap and whatever else may become necessary to secure
this object.—Idem.
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Rules for Home Education.. " ... .

The following rules we commend to all our patrons -and’ friends,
for their excellence, brevity, and practical utility. Thiey are worthy
of being printed in letters of gold, and. of being placed in a con-
spicuous place in every household. It-is lamentable to contemplate
the mischief, misery and ruin which are the legitimate fruit of those
deficiences which are pointed out in the rulesto which we:have
refgrence. Let every parent.and guardian read, ponder and:inward-
ly digest :— R e CLl e

Yl.' rom your children’s earliest infancy, inculcate the necéssity
of instant obedience. o ' S PR T

2. Urite firmness with gentleness.. Let your children dlways
understand that you mean what you sa{;' ' _ Lo

3. Never promise them anything unless you are quite sure you
can give them what you say. B T

4. If you te!l a child to do something, show him how todo it,-and
see-that it is done. , : R

5. Aiways punish your children for wilfully disobeying you, but
never punish them in anger. _ . .

6. l\Rever let them perceive that they vex you or make you lose
your self-command. :

7. If they give way to petulence or ill-temper, wait till they are
calm, and then gently reason with them on the impropriety of their
conduct. : \ '

8. Remember that a little present punishment, when occasien
arises, is much more effectual than the threatening of a greater
punishment should the fault be renewed. _

9. Never give your children anything because they cry for it.

-10. On no account allow them to do at one time what- you have
forbidden, under the same circumstances, at another. - B

11. Teach them that the only sure and easy way to appear good
is to be good. T ey e ‘.

g I%'Accustom them to make their little recitals ' with perfect
tr,l-lt . - L = . . : ) ‘ . K .

13. Never allow of tale-bearing. .

14. Teach them self-denial, not self-indulgence, of an angry and
resentful spirit.

If these rules are reduced to practice—daily practice—by parents
and guardians, how much misery would be prevented, how many
in danger of ruin would be saved, how largely would the happiness
of a thousand domestic circles, be augmented. It is Jamentable
to see how extensive is paternal neglect, and to witness the bad
and dreadful consequences in the ruin of thousands.
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Sehroo) Furnifuve,

'he teacher sits in his chair, or perhaps in a comfortable
of a school-house are of such importance that on these two jarm chair, but let him cnly attempt to sit for any length of
peints alome, depend wet only the adviuncement of the |time on a form without a back, during the whole time of his
children in a great measure, but also their heaith and eon- | teaching the class, and he will soon find out whether the
sequently their very existence. uneomivriableness ol his pozition, and the weariness con-

Eparents veera cuiy 1o reflect, notwithstanding the value | sequent upon it, will not afii

The mterior distribution and the nature of the furitore

PR T

t both luis body and mind,and
they atineh 1 ”-”.- duention of their ehildren, they would [unfit him for the task he has to perform. The teacher should
still consider it {oo d_mny um!b' t, il paid for at the expense | not therefore be astonistied, or give way to anger, when he
of their lives. It is, however, unfortunately too frequently |sees a poor child nailed as it were oo foria, bound (o re-
the case, not only in o great number of our common schools, | main in sueh a forced position, begin to swing his body
but also in some of the colleges and academies that the | backward and forward, and attempt by every possible means
children ave shut op in narrew close elasses and dormitories, | to seek relief, sometimes with his 1 5 behind his baek,
heated to exces ges and corridors are |sometimes kicking about with his feet, thus, withdrawing
left without anv heat whatever. Again, it is evident that lthe attention of his schoolfellows from their lessons, and
the small size i’ the class rooms, the low ceilings, the ab- | frequently bringing punishment en himself,

solute want of all proportion compared with the number of |
pupils that frequent them, together with the ahsence of all!
means ol veutilation, necessarily obliges the teacher to open |1h )
thewindow s,\'“hml. whatever 1aayv be the state of the exte- 1 githez 4 :l.
rior atmo . but more especially in bud weather, must

cause too sudden a change in the Lheat of the rooi, aad which
though perhaps unfelt by those who have been accustomed,
by exercise, to oll degrees of heat and cold, must prove
detrimenial. if not fatul, to children of feeble health and
constitution,

s, while the passa
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or the phulm'« o

aure easy position ; this of

tself proves the necessity ui having backs to forms and all |

other kinds of seuts. 14 were needless to mention how :.

Very unconptortable and even paiufid wast be the pee
of o chiid sittiy | on a benelvin the middie of a selnol voon <
The wall o

thion

rtition Deing necessarily perpendicular, ean

searcel v be oo Do us o back, and cant give bub very

st rent ettt ol
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tud the cause of this evil arises frow the

It 1s evids
defective distvithntion and iuitzriur :eruuu‘umeu{s of the

oy
‘J‘

classes in the scheols, "The
Istranger in visiting, not only the con also
isome of the culluﬂ'L:. and ac'.nh‘nuex, in Lower C‘dll%id'l is the
|(l('f(‘(_'[l\ ¢ construction of the seats and forms, which, having
no backs, prove a continual source of inconvenience and
even pain to the pupils.




lean forward supporting his elbows on his knees, and his
head in his bands, inclining either to the right or to the
left ; and sometimes one or two of the pupils who have pre-
arranged their plans, will perhaps, unperceived by the
others, draw the {form from the wall, thus cansing the fhll
of one or two of the children, or even of the whole form.
Ifthe form is near a table or desk, the pupil will lean on
them, and thus continually remain in an ungainly and un-
healthy posture affect-
ing his lungs, and ca-
pable of producing on
feeble constitutions ,
weakness and distor-
sion of the spine. (1).
Many young per-
sons, when leaving
their schools or colle-
zes, are high shoul-
lered on one side,
which can only be
ittributed to this

ause , and  several
ohysicians  of  high

standing in their pro-
‘ession, have assured
18 that in their opi-
tion, to this may be
Uso partly attributed
he  progressive in-
rease of consumption,
n this country.

In the United States,
hroughout the greater
art of Upper Canada,
nd in the Normal
chools in Luwer Ca-
ada, desks and seats, made after a plan intended to remedy
Ll the evil tendencies above énumerated, are now in general
sejand we think that we cannot do better than to transferto |
ur pages, for the benefit of our readers, the wood cuts
7hich we have had copied from those in the excellent
sork, by Mr. Barnard, on Schoo! Architecture.

The high price of these desks and secats may, in some
wstances be objected to, but those made after the design
1 the first model may be had at a very reasonable
rice, especially if; instead of the iron supports for the seats, !
block of wood be substituted, care however bein
» have them well fastened to the floor.

The backs of these seats, will, aceording to this design,

g taken, |

(1) Horace Greely, Esquire, the celebrated editor of the New
ork Tribune goes even farther; he pretends that we should not
an forward when writing, and that the table or desk on which
e write should be as high as the chest ; he attributes the excellent
raith which he now enjays, notwithstanding the arduous nature
his oceupation, to the habit that he contracted when young, of
riting at a high desk.  We not only heard him make this remark,
rselves, but we also saw him when delivering a lecture at the

a high desk, which had certainly a most

echanie’s Institute, at
igular effect.

form the supports for the desks of the ranges next behing
them, and are particularly adapted for elementary schools,
{The seats should be <o made as to allow the {cet of the pupil
~to touch the floor, and that his leg and thigh be Kept in g
rectangular position. The back of the seat should also have
“the inelination neeessary to allow the pupil to lean back
while in the position above indieated. The seats and desks
:should be arranged in amphithentral form, the lowest seats
nearest the teacher,
gradually increasing
in height to the last
row. In elementary
classes the height of
the seats should vary
in the manner above
mentioned, from 93
to 17 inches.

The next wood cut
represents  a  double
desk with two- seats
fixed on iron supports.
Instead ofa plain slope
for the pupil to place
his books, &c. on, there
isa desk. This second
cul represents as near-
ly as possible, the seats
and desks used in our
normal schools, which
have, however, an
immoveable inkstand
fixed in the front, as
represented by figure
3. Inthe model school
the pupils have nei-
ther drawer nor desk,
but a board underneath to hold their slates and books. Some
professors are averse to using desks that open perpendicu-
larly, as shewn by Nos. 2 and 3, because when lifted, they
hide the pupil from their view, who frequently takes this
opportunity of amusing himself and neighbours; for this
reason they prefer those represented by No. 4.

The next wood cut represents the moveable seat of chair
No. 4. It is fixed on
a pivot of wrought
Iron, three quarters
ofaninch in diameter
and three inches long,
surrounded by a band
of leather to prevent

o e creaking ; the chair
turns with ease and can be easily removed when required
for the purpose of washing the school room.

s

The fixed inkstand, as shewn in figure No. 3, should also
be added to all school desks. There is nothing so trouble-
some, or from carelessness so frequently a cause of quarrel,
asthekind of inkstand generally brought to the schools by



the pupils, which, placed as they generally are, upon an in-
clined desk, scarcely ever fail to
spill, or fall and he broken. The
general use of fixed inkstands, would
save much trouble and inconve-
nience 1o feachers and to the
scholars, many little quarrels and
frequently punishments. The ink-
stand is covered, to prevent the ink
from evaporating and also from re-
ceiving any dust or dirt.

The scats should be placed
so as lo face the teacher, and also,
they should not front any of the principal windows of
the school room. On reference to the following wood cut,
representing a common school in Massachusetts, the impor-
tance of this advice will be readily understood. Tt will be
perceived that there is a desk and chair for each scholar,
which is certainly preferable, when the means of an institu-
tion will permit it. These seats are placed alternately,
at right angles. The scholaxs are thus less exposed to amuse
themselves during school hours either by conversing with
each other, or by playing those little tricks which cause so
much disturbance and are so subversive of school discipline.
The rows of seats are separated by a division board running
the whole length of the school ; but if this arrangement per-
mits the teacher to pass along the several rows of desks, with-
out incurring the risk of upsetting the inkstunds or deranging
the books of the pupils, it presents one great disadvantage,
that it greatly cramps their position while writing. We
are of opinion that for some time yet, the double desks, as
shewn in figure No. 2, will be found suflicient, and that the
bench-desks as shewn in figure No. 1, will answer for
schools with smaller means at their disposal. The cost
of the double desk with two seats supported on iron,
and a fixed inkstand , suech as used in the Normal

schools, is six dollars. They could no doubt be made
cheaper if more generally used in Lower Canada; and

we feel assured that if some, among the many ingenious
mechanics to be found in our country parishes were to un-
dertake to copy the models we have given in this number
of our journal, using cheaper materials, they would be
found so beneficial and so cheap that they would be taken
info general use. The seats and desks of the Montreal
Normal schools were made by Mr. William Allan, St. Ga-
briel Locks, Lachine Canal, and those for the Laval Normal
school, Quebec, by Messrs. Peters.
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Success atiributable te love of occupstion,

The great difference wiieh we perceive in the success of people,
depends almost entirely upon 1he carnesiness with which they pur-
fue their indostrial ealiings, And that earnestness depends azain
upon the love for and engrossment by the pursuit in which they
tre engaged. 1t is a bad sigi when & man is forever lamenting
the difficulties of his avocation and wishing he were in any other
busmess than that which . for the time beinz . demands his
attention.

Thase whe expect (o il any parssit which s free from diffi-
cultics, are grossly mistaken. Every oceupation, prosecuted to
Success, involves the overcoming of many obstacles, and the sur-
Mmounting of many imipediments. When we fancy that one parti-
tuiar business possesses ail the discouragements, and that the
avocations of others are all pleasant and easy, we only exhibit the
narrowness of our minds and the teebleness of our observation.

We observe a mechanic working with great ease in his depart-
ment of handieraft, and rapidly producing the most beautifnl forms
from the rmdest material.  His work leoks easy. But.who does
Mot know that year after year of severe application and practice
Were requisite to prepare for such speedy and beautiful execation.
The Jawver _addresses a jury upon & vast collection of facts. and
with svrpassing eloguence stripe the sophistries awag which have
been artfully woven by the opposite counsel. Everybouy admires
the skaii with which this iz douve, and those who h:ive 1ot made
the attemipt think it easy to imrate it.  Bui let them uy, and they
would discover that years of close study and much logicai cuiture
were necessary in order that the effect might be produced.

Soitis in every occupation. Ease, skill, and grace in iabor
come only from repeated struggles, and after many failures. We

i

fee! the diflienliies 1 onr own purseits, but in the |, vrenite of others

Cwe only wilness the dextenty which the eperator mamifests.

Henee we misj » and mawnify the vexations and difficuliies of
our oW avocalio But whenever we zel into this state of mind,
we may be sure that we are leaving the path which leads to the
goal of success. 1 shows that we do not love our occupation ; that
we are not suiiicientiy engiossed by it to deserve or command
suceess.

To the young. a love of the pursnit in which they are engaged,

-is invaluable.” The moment they possess this every obstacle

diminishes in magnitude and power, until it becomes a pleasure 10
attack and overcome them. But when young men go through
their daily tasks simply because they feel they must execute them,
their avocation becomes duoll and tedious, and they do not properly
perform their tasks. A boy in a store who does just as much as he
Is told to do, and not even that when he can shirk part of it, will
never make a goud busmess man. He never satisfies his employers,
never get= halt the wages that he might, and by his dijatory” and
shiftless meihod of doing his work, wakes his task twice as arduous
as it wonld otherwise be.

So it is with the man who is proseeunting business on his own
account. If he defers it to his pleasures or recreations, his business
becomes annoying and tiresome.  He loses customers and grows
careless.  As his business decreases he becomes more and more
disatfected, and finally vetires a bankrupt and in disgust with his
avocation.  There is no remedy for this state of things but the cul-
tivation of a taste amounting 1o a passion, fer the occupation which
we pursue for a divelihood. And parents should be extiemely
careful, when selecting pursnits for their =ons, to see that those
i e in weeordance with the natural affinities of those sons.
e they may squander away their fime through a languid
minority, aud on attaining full age they find themselves ineapable
of any effective exertion.

The meu who succeed in the world are those who are enorossed
in their business from the love which they bear to it. Labor to
them is not distasteful. It is pleasnrable, and constitutes their
business a sort ef velaxation. They need no recreation, becaunse
thetr business is in harmony with their inclinations.  What were
difficulties onee are new so easily and rapidly surmounted that thev
forget their avoestion ever presented any unpleasant obstacles,
And such peapie do not have half the hard work in the world which
15 the lot of these who are restive in their ocenpations.  The latter
have not only vsical diffienliies, but mental aversions to over-
come, and these last fatigue and depress to a much greater extent
than mere physical labor.—fHunt’s Merchants’ Mugazine.
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The Model Schelar.
A Word to the Boys and Girls of our Common Schools.

A word in your ears, boys and girls. There are many thouerands
of you scattered among the hills and valleys of the old Granite State,
and gladly would I whisper what I have to say .in the ears of you
all. - Perhaps your teachers, if they think it of sufficient importance,
will take the trouble to read it to you, that you may all hear it. Now
some of you are strangers to me and some “are not, but that shall
make no difference. ﬁlou are scholars in our schools, those little
nurseries where many, whom the world now henors as great and ood,
spent the happy hours of their boyhood and girthood, and sowe%l the
seeds of their present renown and heart-worth, I think I epeak not
vain words when 1 say, I love scholars and feel a deep interest in
their present and future welfare—when I call myself their fast
friend. I see in them germs which, with proper care and culture,
will by and by open to beautiful blossoms diffusing all about them a
hallowed, life-giving fragrance to make glad the great gardenof the
world. I know very well how much each needs this kindly care

and nurture in the morning of life that these germs in their unfolding-

may all along woo the very sunshine of happiness to their hearts,
and shower precious blessings upon the heads of others, and there-
fore would I extend to each afriendly hand to lead them in wisdom’s
pleasant ways, and do what I can to give loveliness of character to
each bursting bud of promise. Thus would I prove myself. their
friend, Now, I dare say, we should all become good friends very
soon, if we could become personnally acquainted with each other.
But since that cannot be, most of us must be contented with ima-
gining ourselves #nseen friends. As such, then, let us gather to-
gether for a little friendly intercourse. We will suppose school is
done for the day, we have finished our usual ¢ chores,”” and the
evening is before us for our own quiet enjoyment. It is dark and
wintry without, but within there is a bright fire glowing in the grate,
and our apartment is the very picture of comfort and cheerfulness
So with happy hearts we wilrgather about the hearthstone, for the
evening’s entertaiment,

Well, here we all are, a gladsome company. You have come at
my request and, of course, it belongs to me to state the specific ob-
ject of this friendly gathering. This I shall now do. It is this. I
wish to teli you some of the characieristics or marks of a model
scholar, such as I shall suppose you zach have a desire to be. Are
you ali ready to hear 2 Well, then, to begin.

L. The model scholar loves his school. It is no irksome task
for him to go there. He needs no persuasion, no compulsion. As
often as the morning comes, with his little bundle of books, a glad
heart and a-light step he bounds away to meet his loved teacher
and playmates The very sight of the old school house down by
the brook, or on the quiet hillside, thrills him witk joy. No matter
how shabby it is in its external appearance or how inconvenient
within—some of you know there are poor school-houses, disgraceful
school-houses—it is still a pieasant spot. He may wish it were nice
and comfortable, with a good play-ground and beautiful shade-trees,
but he does not let this prevent him from loving to go there, nor
from making the most of its precious privileges. He has a noble
end in view which he cannot accomplish so well anywhere else,
and this it is that hallows in his affections every nook and corner,
and makes him delight to be there.

2. The model scholar is always punctual. He shrinks from the
very thought of being absent and tardy. Nothing but circumstances
beyond his control will ever hinder him from being in his place at
the appeinted time. The thousand and one excuses some are always
pleading to justily tardiness and absence, are poweiless with him.
He loves play, he loves visiting, but each in its own time. He ne-
ver will intrude them on the sacred hours of the school. He knows
that these things break up system and order, and make sad havoc

with lessons, and he makes it a matter of principle not to be guilty
of them. He ‘will not take means to rob his mind of good for the
sake of gratifying unseasonable inclinations to seek his own pleasure.

3. The model scholar is always obedient. He willingly and
cheerfully complies with all the requisitions of his teacher. He
ever strives to anticipate his wishes, and show himself worthy of his
love and confidence. He does not do so merel y because disobedience
will be punished, but because it is right—because it is for the good
of the school—because it is necessary to his own happiness. Here

also he acts from principle and will not swerve from the straight
“path it marks out.

4. The model scholar is a lover of good order. He does not
love a noisy school-room. He will not himself be guilty knowingly
of disorder, bul always and every where by word and look discount-
enances it. He knows that quietness is essential to complete suc-
cess in study and the exercises ot recitation ; and cooperates with
his teacherat all times in order to secare it. He carefully refrains
from making unnecessary noise in shatting doors, in walking across
the school-room, in moving his feet when in his seat, in handling
books, paper and pencils, in using the lips in study. He scrupu-
lously abstains from whispering and all kinds of communication.
He does it conscientiously, knowing that all these things are wrong,
inasmuch as they tend directly to defeat the very end for which he
goes to school.

5. The model scholar is always diligent. He never forgets
the object he proposes to accomplish, namely, the unfolding and
diseiplining olpthe mental powers, and storing up of useful knowledge.
He has a worthy end in view and a noble ambition to attain it. He
wishes to fit himself to make his mark in the world and show him-
self a trug man among men, and he is determined to lose no golden
opportunity for securing such a result. This stimulates him to be ever-
studious and attentive to the work given him to do. He has no time
nor disposition to look around him to see what others are about, to
attract their attention, or heed the various temptations they ma
throw in his way. Ife feels he is at work for himself and will let
nothing hinder his success. '

6. The model scholar always does his work well. His motto
is,—Whatever is worth doing at all, is worth doing well. This
leads him to be thovough in the preparation of his lessons. It
is a source of grief to him to go to his recitation poorly prepared. He
never will do 1t unless circumstances he cannot control, compel him.
He is not satisfied with surface work. His earnest desire is, so
fully to understand the truth taught in his dai'y lessons, that it shall
become permanently his own—an essential part of his own mind.
This makes him wholiy alive and attentive in the class to all the
questionings, illustrations aud suggestions of his teacher, that he may
catch every new idea, and add it to his mental store

7. The model scholar is always honest in his work. He is ho-
nest with himself and with his teacher. He does not wish to wear
the name of doing well unless he actually does well. Yet he desires
to do well, and wishes others to give him credit for it—but not
at the price of deception. If by chance he has a poor lesson he has
too much honor to attempt to patch it up and palm it off for a good
one by slyly glancing at his book and reading it. He will let merit
alone decide whether he staud or fall. ;

Thus, my young friends, I have tried to tell you briefly what I
cousider the prominent characteristics of a model scholar. Now,
what do you think about it? Is all this true, or not? If yon saw
one evideutly possessing all these characteristics, would you not
feel confident 1n asserting that such an one was a model scholar ?
Let all that think so raise their hands. Yes, just as I thought, every
hand is up! It is so. [ think no one will dispute it. Well now,
[ have only to say, if every scholar in evéry school in the Land
should come up to this standard, as far as scholars are con-
cemned every school certainly would be a model school. Have
you, every one of you, reached this standard? are I}{rau striving
daily to reach it? = Thanking you now for your ind atten-
tion, and expressing the hope that you all may be stimulated
to become such already, and thus make your schools all that
teachers. parents and friends could wish, I shall bid you each « good
night,*’ feeling confident that if one is led to make new resolutlon_s,
and put forth more earnest and persevering efforts in the tuture, in
consequence of this friendly evening gathering, our time has not
been wholly spent in vain. N.F. C.

(N. Hampshire Journal of Education.)
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The true Teacher, forever @ Siudent.

No reform is more needed in our schools than the intro-
duction of the custoin generally among tedchers, of stndying
the lessous they are to teach.
indicate the causes which most gencrally lead (o the failures
cither in the instruction or goverament of the common
schools, we wounld point to the neglect of teachers to learn
their lessons as the most prominent and pernicious of them
all. -

It is but a small part of the teacher’s business to lovk upon
the text book and note whether o pupil has recited the
lesson as it is printed there. I this is all then any one may
teach who can read.  And yet we may well fear whether
there are not multitudes of professed teachers who do 1o
more than this. We have oursclves heard men of competent
learning, cven college bred, go through recitation after reci-
tation, reading. the questions placed at the bottom of the
page and then following with the eye the words in the book
while the pupils repeated the answer, merely correcting
them when a word was missed. Whatever this process
may be called, it certainly is not teaching.

The teacher should know his lesson before hand. No
previously acquired knowledge of the subject is sufficient -
he should know the very lesson in the text book used by
the pupils. There they have gained their ideus of the subject,
and all teaching to be profitable to them must be based upon
the very lesson they have learned 5 all explanations and
illustrations must in some way spring from that and cluster
around it.  Associated thus with that, the teacher’s explan-
ations will be remembered, or easily recalled ; but otherwise
they will be often misunderstood and quickly forgotten.

Nor will a previons familiarity with the text book be
sufficient.  Nothing short of such present knowledee of the
lesson as will permit the teacher to go through the recita-
toon with his text book closed, can enable hin to teach with
the highest suceess, Mewory is treacherous and knowledee
fades away. The fesson learned o vear aeo cannot be fiesh
v mind todays No mechanic would be ctploved 1o do
delicate piece of work i it were known that he lied not
sharpeaced bis touls stnee last vear, espectdiy e they Lad
lain ior inouths exposed to rust. Lessons are the teacher's
tools aud used to be sharp ned by daily study.

The teacher who does not lewrn hiis less<ou before hand
must stndy it dill‘illj_;‘ the recitition. Liavine asked the
question whiel e dinds at the botton of 1. peve e s
looke throngh the wilderinss of con - and e peint to Had
the answer e nust dwell apoin tt wanswer Ul he ander-
stands it. This may require him to read half a page of
context and notes in fine print, or if it be a lesson in geogra-
phy be must often search the map till he finds the place he
has asked for.  And while his time and cunergies are thus
oceupied how much of teaching can he do?

The pupils become inattentive, and learn to despise a
teacher who knows so little of his business.

Nor are the class before him the only ones injured by tlis
loss of the teacher’s ever present attention. The whole
school speedily learns that the teachers eyes and thoughts

[are engrossed with a lesson.  The temptation is too strong
[to be resisted ; the spirit of fun and mischief trinmphs and
|the teacher is recalled to consciousness by the suppressed

titter or loud whispers, pervading the school. The difficulty
of his herculean task becomes greatly incrensed.—There, on
the one hand, is his lesson demanding for its completion the
sharpest use of eyes and thoughts, and on the other, there
15 a school of noisy children needing o be watehed every
instant as the only price of peace. Who wonders that, under
such conditions so many teachers fail entirely, while others
retire disgusted with the drudgery of school teaching, a
drudgery caused largely by this neglect of all daily prepar-
ation for their duties?

Were we called upon to|

Let the teacher study thoroughly the lessons he is to hear
each day, and his task becomes light and pleasant. Iis
eyes and mind are free.  The classes feel the inspiration of
s presence, his eye resting upon them and not upon his
book holds them to a steady, active attention, while lLis
ready and speaking glunce sweeping over the school at the
slightest indication of disorder, removes at once all opportu-
nity and all temptation to mischief. The differsnce between
the teacher who prepares his lessons and the one who makes
no preparation is the difference between a teacher who
spends his whole time with his school and one who is com-
pelled to be absent a halt or more of his time ; for his bodily
preserice is of little account while the eye and soul are
AWV,

Does a oy teacher object to this imposition of extra labor
~—these hours of daily study. Let him remember it is a part
ol lis business and the fixed condition of success. The best
teachers in the land, professors in colleges and others, have
even done it. Nor will it add so much to the teacher’s
labors as many may imagine. It will greatly lighten the
toils of the school room by removing his needful study from
fthe already taxed hours of teaching, to a quict evening
| hour. It will certainly inerease the hours of his daily labor,
tbut it will vastly lighten their burden, And the reward
i more than equals the toil. No position in life is so favorable
“to intelleetual culture as that of the teacher. TLet him be a
l student as well as a teacher, and all the colleges of earth
|

can offer him no such advantage as he may find in his own
sehool room, for the thorough acquisition of knowledge and
intellectual power.

If it be urged that the mupltilicity of studies and classes
in our common schools renders this study of’ all the lessons
by the teacher an inpossibility, we reply, it the dutics of the
common school teacher are so numerous and burdensome,
so much the more need that he should not go to them with-

cout due preparation. Five or ten wminutes spent upon 2
Hesson would otten cnable the teacher to save twice that
Ctine to the elass and school and ronder an otherwise tireical
fexercise o true teaching, T tine abselutely fuls and some
[lesson, the Geograploy Tesson for exannple, renains unstudied
It some best prepared pupil inthe cliss e cadled upon w
ask the questions aad the teacher hold his mind free to
listen, to give explanutions and prescrve order.

| A retornn so neeessary cannot long be delaved, The time
Pwath come when be who will ot study shall not teachs
Pwlien parents wd school officers will care less for thIL’
tispector’s cortiticate thae for the freshe quad ifieations tor hlj
sk which their teacher acquires by his duily study, and
whenn (we ey add) 10 will be connted 1o loss 1o cive the
teneclier one or even two ours of 1he =iy for his own pre-
i.-:[‘u!il'—ll.‘\' rather thion have him come all unprovided 1o his
uehty wnd glovious worke —iekisan Joirnal of Lilwcation.
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| VISIT YOUR $CHOOLS.—You could not do an better thine.
Your boy has the idea that you care searcely more than a
fig’s value about his progress there ; your girl thinks vou
are too busy about more important matters 1o worry about
her recitutions,  Graminur s dry s dust o her, geography

is tedious, arithanetic is o bore, reading is horrid, writing s
her special abomination. If she speaks of cither at the table,
she is hushed up. You talk of stoeks and senatorship, of the
war and free trade. The voune ones learn to think their
studies very small matters in comparison with yours.

But visit your school to-day. Hear a Jesson or two recited.
Lewrn from their teachers what their standine 15, 1n what
they oftenest il and in whnt they exeel, See who sits
next to them o the school-room.  See how they comnpare
e personal appearanee, whether they look happy and at
home.  Ifacqumted with their sehool habits, vou caniot
but be interested i them, and then vou eanuot possibly
avoud talking of them. Making these matters subjects of
home conversation will cerlainly stimulate them to better
efforts—make better scholars of them. By all means, then
visit your schools.  Go alone, if no one will go with you.
You will always be welcomed by the teacher, unless he is
a fit one to be turned offi—Agriculturist.

THE CROOKED TREE.—A child, when asked why a certain
tree grew crooked, replied : ¢ Somebody trod on it, I suppose,
when it was a litthe fellow.”  Tow painfully suggestive is
that answer ! How many, with aching hearts, can remember
the days of their childhood, when they were the vietims of
ladiscreet repression, rather than the happy objects of some
kind direction and culture! The effects of such misguided
discipline have been apparent in their history and character,
aud by no process of human devising can the wrong be now
rectified.  "Fhe grand error in their education consisted in o
system of rigid restraints, withont corresponding efforts to
develop. cultivate, and train in a right direetion, todeif's

Lady's Bool..
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